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ABSTRACT This paper explored the monitoring and support mechanisms in place for teaching the Life Orientation
curriculum. The paper was located within the interpretivist paradigm and used a qualitative research design. Data
was collected mainly through individual interviews held with 12 participants made up of teachers and principals in
six high schools in the Fort Beaufort Education District in the Eastern Cape Province of South Africa. Data
analysis was done by clustering common themes and writing stories to uncover the main issues that arose. The
findings revealed that there were some forms of support and monitoring strategies in place for the teaching of the
Life Orientation curriculum. The paper concluded that the support from the Department was not adequate and so
it recommended that the current forms of support and monitoring should be supplemented with more frequent
school visits by Department officials.
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INTRODUCTION

Overall school administration and the co-
ordination of the curriculum in the schools are
regulated by the Department of Education
(Sayed 2004).  The responsibilities of the De-
partment of Education include:  the develop-
ment of curriculum for the various levels of
schooling; establishing standards for material
resources, facilities and equipment; allotting
money for facilities, equipment, programmes
and salaries; and supervising the preparation
of teachers to teach subjects such as Life Ori-
entation, among other subjects (Sayed 2004).

Ertmer (2005) states that support from de-
partments of education is often difficult to
attain. This could mean that support from
principals is also difficult to get. However, in
a study by McLaughlin (2014) at the school
level, colleagues and other teachers were
considered the most helpful support in im-
plementing the curriculum by offering advice
and encouragement.

Not only do schools get limited support from
the Department of Education but in many schools
non-examinable subjects, including Life Orienta-
tion, have been given a reduced time allowance,
fewer resources and generally a lower profile (Nje-
lesani 2012). It is, therefore not surprising that
supporting Life Orientation in schools might be a
difficult task. However, it was not clear what the
situation is like in high schools in the Fort Beau-
fort District specifically, hence one aspect of this
study attempted to assess the availability of ma-
terial resources and equipment as well as moni-
toring and support mechanisms.

The tendency to ignore Life Orientation seems
to have been the most formidable obstacle to ex-
cellence (Prinsloo 2007). Life Orientation is sup-
posed to be given a high priority in schools. The
literature argues that Life Orientation is the only
subject in the school curriculum that has signifi-
cant potential to promote learners’ physical, so-
cial, psychological and moral development (Rooth
2005; Christiaans 2006; Prinsloo 2007). Thus
school authorities need to create supporting mech-
anisms to address the many challenges facing Life
Orientation in schools.

Prinsloo (2007) further explains that evalua-
tion of teaching in classrooms can and should
take many forms involving the stakeholders –
teachers and principal – who have primary respon-
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sibility for the instructional programme. Thus
the challenging responsibility for principals ac-
cording to Prinsloo (2007:161) is to “provide
multiple opportunities for teachers to examine
their practices, to reflect on those practices, to
collaborate with others as they are assessing
the practices, and then empower these profes-
sionals to act on the many lessons learnt from
these endeavours, as they attempt to influence
teaching and learning through specific instruc-
tional leadership actions.”

Indeed, school heads’ leadership support is
crucial to the success of any curriculum imple-
mentation as heads should create a favourable
climate as well as cordial working conditions.
According to Coleman (2005), instructional lead-
ership support is learning-centred. Its main con-
cerns are likely to be curriculum, teaching and
learning, and the monitoring of learning. Skills
expected from these leaders are the ones that
lead directly to the improvement of learners’
performance.

Life Orientation teachers will always be will-
ing to work in a healthy environment. If the head
as an instructional leader is effective, it is likely
that Life Orientation teachers within the system
will feel committed to and comfortable with the
programme being implemented, as long as they
are satisfied that the school will run smoothly
(Van Deventer 2009). Maslow’s theory of moti-
vation assumes that it is relatively easy to su-
pervise individuals or teachers who are intrinsi-
cally motivated (Everard et al. 2004). However,
these teachers need professional support to
keep them in line with new developments. Sigilai
and Bett (2013) share the same view as they
stress the need for instructional supervisors such
as the District Education Officers (DEOs), heads
of schools and heads of departments to main-
tain the standard of education as expected by
the Government. The quality of these educa-
tional authorities is expected to determine the
curriculum implementation process.

School heads and district officials as the
custodians of curriculum implementation have
to monitor it (Sayed 2004). At the school level,
school heads are the chief instructional super-
visors. They provide the means for curriculum
implementation through timetabling, classroom
allocation, textbook allocation, syllabus and all
instructional materials as well as creating a con-
ducive atmosphere for an effective teaching and
learning process (Sigilai and Bett 2013). Further

guidelines are given by Van Deventer (2009) on
the roles of the school head in guiding and mon-
itoring Life Orientation implementation through
ensuring that schemes of work, lesson plans and
records of marks are prepared regularly and in
accordance with the National Curriculum State-
ment (NCS).

Above all, the head as an instructional lead-
er has to monitor the actions of Life Orientation
teachers and what is happening in the schools
and report on it to the district officials. This is in
line with the findings of the U.S. Department of
Education (2004:11) that successful school
heads “analyse instruction and students’ learn-
ing through regular classroom observation and
provision of detailed feedback to teachers that
supports instructional improvement.” The
school head and heads of department should
provide guidance and make sure that teachers
have the necessary skills and use the correct
teaching methods or strategies (Ornstein and
Hunkins 2004).

However, while there is a general agreement
that the school head is a key person in enhanc-
ing the teaching and learning process, research
shows that school heads still have limited knowl-
edge of the Life Orientation teacher’s job de-
scription (Rooth 2005). Moreover, despite the
limited research to date, there is continued inter-
est in the way heads of schools run their school
activities in order to enhance quality subject
teaching (Hoy and Miskel 2005). The head of a
school has a great task to monitor all the school
systems, from the distribution of resources and
their use to monitoring (Lupton 2005). The re-
searchers agree with this assertion as lack of
monitoring can cause unfair distribution of re-
sources among departments, thereby adversely
affecting the implementation of a subject like
Life Orientation as well as conflicts among staff
members.

Van Deventer confirms the problem of heavy
workload in South Africa, although he cites the
problem of additional sources of income as ex-
isting mainly among teachers in rural areas. In
some rural areas the head has a heavy load of
work and does not have enough time to observe
his teachers; while heads do not find it easy to
carry out effective supervision due to large num-
bers of staff in urban areas (Galton and Mac-
Beath 2008). In most Sub-Saharan countries, Life
Orientation or Life Skills suffers from a lack of
qualified personnel to monitor it, as well as a
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shortage of management personnel with suffi-
cient knowledge of the subject (Tiendrebéogo
et al. 2003).

     It is, therefore, of paramount importance
that the school head, as an instructional leader,
and the DEOs occasionally undertake internal
and external monitoring of curriculum implemen-
tation in schools. Their main objective would be
that of checking the achievement of goals and
set standards so as to recommend areas for im-
provement and identify those which need staff
development or in-service programmes (Panday
2007).

Objectives

The main objective of this paper was to ex-
plore the monitoring and support mechanisms
in place for the teaching of the Life Orientation
curriculum in high schools in the Fort Beaufort
District (Eastern Cape) of South Africa. Hence,
this paper sought to: verify what support mech-
anisms are available for Life Orientation teach-
ers and the adequacy of the support; examine
the types of support that Life Orientation teach-
ers expect from the school or department and
identify the monitoring strategies in place for
the teaching of the Life Orientation curriculum.

MATERIAL  AND  METHODS

This paper was qualitative in nature and used
a case study design based largely on interviews.
This method was chosen on the strength of its
ability to provide an in-depth and detailed ac-
count of the phenomenon under study, enabling
the researchers to discover things that might
not have become apparent through more super-
ficial research (Denscombe 2001).

Research Instruments

The research instrument used during the in-
vestigation was semi-structured interviews.
Semi-structured interviews were used to solicit
teachers and principals’ opinions on how the
monitoring and support mechanisms put in place
benefited teachers in teaching Life Orientation.
The focus was on how the principal or the dep-
uty is supporting the teaching of Life Orienta-
tion in school, the adequacy of the support the
school gets from the department officials in the
teaching of Life Orientation, the types of sup-

port Life Orientation teachers expect from the
school or the department officials, how the prin-
cipal or the deputy monitors the teaching of Life
Orientation, how the department officials moni-
tor the teaching of Life Orientation and the ben-
efits of the monitoring strategies. The interviews
allowed the researcher to get close to the data
and to get first-hand information about the so-
cial world in question, thus enabling the re-
searcher to understand the definitions, concepts
and meanings that respondents attributed to
their social world (Kuada 2012).

Participants

A sample of twelve participants, six teachers
and six principals in six high schools in the Fort
Beaufort Education District in the Eastern Cape
was purposively selected. This District where
the sample was selected was made up of six high
school clusters. The respondent schools were
selected by means of purposive sampling with-
in each of the six clusters to avoid possible bias
in selection – one high school from each cluster.
The six schools chosen were on the basis of
convenience within each cluster.

Procedures

The researchers sought permission to carry
out the study from the Provincial Department of
Education. Furthermore, the researchers sought
permission from the principals of each school
selected to arrange the dates for conducting the
interviews. The researchers collected data us-
ing hand-written notes, and tape-recorded in-
terviews from all participants during official work-
ing hours. All the interviews were audio-taped
and transcribed, and all the participants were
asked to review the transcripts for verification
and to sign the agreement forms allowing the
researchers to use the interview data. The semi-
structured interview procedure first allowed the
researchers to ask a series of structured ques-
tions before going deeper by using open-ended
questions in order to obtain more data and allow
respondents to express themselves (Adams and
Cox 2008). As a data gathering technique, the
semi-structured interview’s flexibility and adapt-
ability permitted the researchers to probe for
deeper responses, follow up leads, elaborate on
original responses, obtain additional and more
detailed data, and clarify answers (Creswell 2007;
Adams and Cox 2008).
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RESULTS

This paper endeavoured to respond to the
main research question, which sought to inves-
tigate the implementation of the Life Orientation
curriculum in high schools in the Fort Beaufort
Education District. However, this paper reports
on one of the sub-questions that sought to ex-
plore the monitoring and support mechanisms
put in place benefited teachers in teaching Life
Orientation. The findings of the paper are dis-
cussed below. In the paper, teacher and princi-
pal participants are abbreviated as T1-T6 and
P1-P6 respectively.

Support Mechanisms Available for Life
Orientation Teachers and the Adequacy
of the Support

 The paper attempted to explore what sup-
port is provided by the Department officials and
school principals for teachers implementing the
Life Orientation curriculum in the Fort Beaufort
District. Particularly in view of the challenges
inherent in teaching Life Orientation, and the
fact that a number of teachers find themselves
teaching the subject without having been given
the appropriate initial training, it is desirable that
the Department especially should put in place
as many support mechanisms as possible to help
teachers implement the curriculum and achieve
its objectives. The following are some of the
comments from the participants:

T3 explained:
The principal gets involved in resolving is-

sues and problems arising from Life Orienta-
tion teaching and learners by working with me
to find solutions. I think the support is ade-
quate.

T4 said:
The principal is very supportive. She also

teaches Life Orientation at grade 8. She has a
similar background and training for Life Ori-
entation teaching.

One teacher (T5) was more qualified in her
comments about the support available within
the school:

T5 stated:
The support has only been a verbal affirma-

tion to help, but the textbooks requested have
not been bought. However, the head facilitates
my meetings with parents and takes up the is-
sues when they are beyond me. The support
could be adequate if textbooks are provided.

Responses were also sought from the par-
ticipant teachers and principals on how the dis-
trict officers supported the implementation of
the Life Orientation curriculum. Participants con-
firmed that they received support from the De-
partment of Education in the form of funds, ad-
vice, materials, information, training workshops,
course moderation, and so on. However, the
majority stated that the support from the De-
partment was not adequate.

 T1 commented:
The Department provides the school with

learning materials, files and updates informa-
tion for teaching and assessment projects. But
the Department doesn’t care about our prob-
lems, they’re not even aware of these problems,
so their support is not adequate.

T5 stated:
I get nothing from the Department of Edu-

cation in terms of support. The subject adviser
promised to visit, but did not come.

P1 pointed out:
We get training, funds, and advice from the

Department and subject advisers. Yes, the de-
partment is trying, but the support is not
enough. Although we get what we are supposed
to get as a province, but the Department can do
more in the areas of funds and visitation.

P4 disclosed:
  The training and workshops organised by

the Department are just for two to three days –
they are not long enough to bring about the
desired results.

From the above discussion, the participant
principals confirmed what the teachers said:  that
although schools received some forms of sup-
port from the Department, this is not adequate,
especially since the schools are so poorly re-
sourced and the communities they serve are so
poor. It is thus not surprising that additional
funding featured prominently in the principals’
comments.

Types of Support that Life Orientation
Teachers Expect from the School or Department

Life Orientation teachers were asked about
the types of support they expected to be pro-
vided by the school and the Department of Edu-
cation since the majority of them responded that
the support they received from the Department
was inadequate.
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T1 said:
I expect that the Life Orientation Subject

Advisor … should visit schools, interact with
LO teachers and communicate his findings to
the Department.

T2 and T4 made similar points:
T2 pointed out:
I would expect class visits, but the teachers’

body [SADTU] does not allow this from the
Department because of the previous experienc-
es from the apartheid time.

T4 noted:
There should be frequent visits to the school

to do on-site support and to follow up on the
quality of teaching. Though, SADTU does not
allow criticism of teachers, which are usually
done by the Department with the wrong ap-
proach.

T5 explained:
I would like to be trained for LO teaching

and counselling so I can help the learners with
the issues that are coming up in my LO class.
I’d also like the subject advisor to visit the
school and provide me with guidance for teach-
ing LO.

T6 thought an additional member of staff
should be allocated to schools (something un-
heard of in such schools, yet taken for granted
in affluent schools, especially in developed coun-
tries):

I think there’s a need for a special teachers’
officer in school who can handle problems as
they come up and can also go out and liaise
with social workers, the police, families and
the Department, so that Life Orientation teach-
ers won’t use up teaching hours doing all this.
The special teacher should be empowered to
be able to access resources that can’t be ac-
cessed by Life Orientation teachers for needy
learners (T6).

The major discovery from the discussions
on the issue is that the respondents wanted more
support in the areas of training, guidance and
counselling, and regular visits to school by sub-
ject advisers. These were some of their respons-
es – the majority of them focused on or at least
mentioned the need for more visits from subject
advisors.

Monitoring Strategies for Life Orientation

 Information on monitoring strategies in place
for the teaching of Life Orientation was sought
from participant teachers and principals. Some
of their responses were as follows:

       T1 and T4 respectively revealed that Life
Orientation teaching is not monitored in their
schools. The following were their comments:

T1 disclosed:
There is no established monitoring system

for LO teaching.
T4 commented:
The school is small and the teaching staff

are few. Therefore, there is no monitoring,
but the principal’s monitoring is based on
trust of the teacher’s capacity. The onus is on
me as the teacher to ensure the subject’s
taught effectively.

 One of the participant principals (P4) con-
firmed what teachers T1 and T4 stated above,
perhaps from a surprising point of view. He com-
mented that:

There is no official way of monitoring the
Life Orientation teacher because he is good at
what he is doing. I have never had any reason
to doubt his abilities (P4).

On the other hand, T3 and T6 disclosed that:
Sometimes, the principal does classroom

visits and provides guidance (T3).
She (the principal) monitors through the

timetable. She ensures that teachers attend
classes. The head of department also ensures
that the Life Orientation teachers do their jobs
(T6).

However, in some of the other selected high
schools there are different ways by which the
principals monitor the teaching of Life Orienta-
tion. P1 and P3 respectively said as follows:

P1 said:
Monitoring is done through HODS and sub-

ject heads – the subject head for LO reports to
the HOD. The LO activities are monitored once
in a term. The subject head collects LO teach-
ers’ files and passes them to the HOD, who in
turn passes to the principal – the officials mod-
erate the documents at each level. The subject
advisers are also involved. Class visits are done
when there’s need for it. Class visits are done
for scoring teachers’ performance – this is for
the purpose of determining teacher’s progres-
sion and salary increment.

P3 said:
I have an HOD – as the principal, I’m the

overseer. Fortnightly, the HOD reviews the
learners’ work.

P5 and P6 also pointed out:
I provide out-of-class support to teachers

and learners. I also provide guidance to the
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teachers and learners. I review examination
papers to ensure its (sic) quality (P5).

It is done like all other learning areas. We
do class visits, we inspect Life Orientation
teachers’ work through the HOD (P6).

     It was clear from the information gathered
that in some cases principals do not monitor the
teaching of Life Orientation. However, as it was
confirmed above, the principals had been sup-
portive in the teaching of Life Orientation.

It could also be established from the infor-
mation gathered that there were different ways
by which the principals monitored the teaching
of Life Orientation. In some schools, monitoring
is done once a term. Although this would con-
stitute frequent intervals in terms of the official
requirements of the Integrated Quality Manage-
ment System (IQMS), this is a relatively long
interval considering the fact that some of these
teachers are not qualified and may need consis-
tent monitoring and support. It could be inferred
from the information gathered that many of the
selected schools lack adequate monitoring, since
some schools do not monitor the implementa-
tion of the Life Orientation curriculum at all.

The provincial Departments of Education are
responsible for most of the schools in South
Africa. Therefore, it is not out of place to seek
information from the participants on how the
local Department officials monitor, and the ben-
efits of the monitoring mechanism in the imple-
mentation of Life Orientation. Examples of how
the Department monitors the teaching of Life
Orientation were given as course moderation,
and examining teachers and learners’ portfolios,
but most of this activity was at a distance, and
school visits seemed rare.

P1 explained:
Class visiting was used as a monitoring sys-

tem during the apartheid period, so it’s not done
now, so that it may not been seen as reinforcing
the system of the past… but it is highly needed.
Subject advisors’ visits have positive impact on
the teachers.

T2 commented:
There’s no monitoring through school vis-

its, but through course moderation, reviewing
of teacher’s and learners’ portfolios, which con-
tain files of class work, learners’ marks. Through
this the Department is able to evaluate teach-
ers’ work. Class visiting would be ideal, but
the teachers’ body [SADTU] does not allow
class visits from the Department.

Unsurprisingly, the principals were more in-
clined than the teachers to bemoan the rarity of
class visits:

P2 said:
Constant on-site visitation is required, es-

pecially for new Life Orientation educators.
Cluster meetings, however, seem to have

become a beneficial substitute for individual
class visits by Department officials; however, it
is significant that the monitoring focus at these
meetings appears to be on reviewing portfolios
(that is, monitoring work done, and teacher ac-
countability) rather than on interacting around
actual teaching. These points emerge clearly in
the responses of P5, P3, and particularly T5:

We also have cluster meetings where we
develop common papers – this helps the teach-
ers to work faster. The monitoring strategies
are beneficial because they help teachers to
work faster. (P5)

The Department of Education never came
to me, but I have been involved in cluster mod-
eration where teachers’ portfolios are re-
viewed. I can say the course moderation is help-
ful, though I do not know if I am doing the right
thing with the way I am handling Life Orienta-
tion because I was not trained to teach Life
Orientation (T5).

There are subject advisors who organise
meetings and workshops with Life Orientation
teachers. There is common assessment imple-
mented for all schools by the Department. It
benefits Life Orientation teaching because Life
Orientation teachers cannot just do their own
thing. The Department ensures they keep with
the standard expected of them as Government
provides funds for the implementation of Life
Orientation (P3).

One result of monitoring with an emphasis
on accountability and work done, rather than on
engaging teachers on teaching in the classroom,
may be a tendency for teachers to focus on per-
formance and to fabricate marks:

T4 said:
I can’t really say the monitoring strategies

are beneficial, because some teachers cook up
marks for learners when it’s time for course
moderation.

DISCUSSION

This paper explored the monitoring and sup-
port mechanisms in place for the implementa-
tion of the Life Orientation curriculum in high
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schools in the Fort Beaufort District in the East-
ern Cape Province of South Africa. This paper
found that there were some forms of support
available from the principals for the teaching of
the Life Orientation curriculum. In terms of the
adequacy of the support provided, most of the
Life Orientation teachers were of the opinion
that the support they received from their princi-
pals was adequate.

One aspect of the study established that
trained Life Orientation teachers in the selected
Fort Beaufort District had between one and five
years’ teaching experience. This means that
these teachers had relatively little teaching ex-
perience in this learning area. Therefore, there is
a particular need for consistent support in this
sector (new or inexperienced teachers) for them
to be able to fully implement the Life Orientation
curriculum. Yet a concern was raised by the par-
ticipant principals and teachers that many sub-
ject advisers did not come to visit schools (or
could not because of resistance on the part of
the leading teacher union), and had ignored Life
Orientation despite some of these Life Orienta-
tion teachers not having been trained.

     The South African study of Van der Walt
and De Klerk (2006) found that new teachers
required more advice, encouragement and sup-
port from their heads for the successful execu-
tion of their duties. Therefore, if new Life Orien-
tation teachers are not assisted, the Life Orien-
tation curriculum is less likely to be effectively
implemented by such teachers.

 It was also established that the support
mechanisms provided by the Department of Ed-
ucation are in the form of funds, advice materi-
als, information, workshops and training, and
course moderation. However, it was indicated
that the support from the Department of Educa-
tion was not adequate. There was a concern that
two of the Life Orientation teachers had not re-
ceived any form of support from the Department
of Education in the form of workshops/training
and advice.

According to Rogan and Grayson (2003), the
construct “support from outside agencies” de-
scribes the kinds of action undertaken by out-
side organisations such as provincial and dis-
trict education offices to influence practices ei-
ther by support or sanction, and the role of the
District Education Officers (DEOs) to see that
standards are maintained. They are there as qual-
ity assurance officers to provide schools with

expertise and professional development cours-
es. In many developing countries, outside agen-
cies may also involve international development
agencies such as World Vision and local or in-
ternational NGOs, which often provide teachers
and learners with materials like teaching kits or
textbooks.

Non-material support is mostly provided in
the form of professional development. These
involve in-service training where teachers’ skills
can be upgraded. This is probably one of the
most visible and obvious ways in which outside
agencies attempt to bring change in schools
(Karsten et al. 2000). Therefore, non-support can
also be regarded as a sub-construct of school
capacity. To bring about change, there is also a
need for outside agencies to monitor the imple-
mentation process. This is mainly the duty of
the district officers. They have to inspect
schools at least once in two years so as to give
feedback to teachers on their performance. It is
their duty to see that the Life Orientation curric-
ulum is implemented according to policy
documents.

The paper also inquired into the kind of sup-
port the LO teachers expected from the school
principals and the Department of Education. It
emerged that the participant teachers wanted
more support in the areas of training, counsel-
ling, guidance, advice, and regular visits to the
school by subject advisors. It was established
that there should be offices for specialist teach-
ers to help the Life Orientation teachers, who
would handle learners’ problems as they arose,
liaising with police and the Departments of Edu-
cation and Social Welfare, and visiting learners’
homes. This would help Life Orientation teach-
ers to mind their classes, reducing their burdens
and enabling them to concentrate on their school
work.

 Another finding of this paper is that there
are no established monitoring systems in two of
the selected high schools in the Fort Beaufort
District. The Life Orientation teachers in these
schools stated that there is no monitoring, and
that the principals’ monitoring is based on their
trust of the teacher’s capacity. To a certain ex-
tent, Life Orientation is being marginalised by
the very people who are given the responsibili-
ty of making sure that this curriculum is fully
implemented. It is the direct responsibility of the
principals and the District Officers that teaching
and learning take place in schools (Sayed 2004;
Christiaans 2006; Prinsloo 2007).
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However, in the other schools, it was found
that some kind of monitoring strategies were in-
deed put in place for the implementation of the
Life Orientation curriculum. It was stated that
monitoring is done in Life Orientation, as in all
other learning areas, through the head of de-
partments (HODS) and subject heads. It was re-
vealed that in these schools Life Orientation
activities are monitored once a term. The sub-
ject head collects Life Orientation teachers’ files
and passes them to the HOD, who in turn pass-
es them to the principal. It was indicated that
sometimes class visits are done and examina-
tion papers are reviewed to ensure quality.

The findings on how the Department of Edu-
cation does go about monitoring the teaching
of Life Orientation were found to be course mod-
eration and examining teachers’ and learners’
portfolios. Some of the participant teachers and
principals stated that the monitoring mechanism
was beneficial because it helped teachers to work
harder and faster to finish their work schedule
so that they were not left behind by other Life
Orientation teachers in their clusters.

Nevertheless, the other participants stated
that these monitoring mechanisms were not ben-
eficial as the district officials did not visit schools
often, since the SADTU did not allow class vis-
its. This is regrettable, since it emerged that some
Life Orientation teachers “cooked up” marks for
learners for the purpose of satisfying course
moderation requirements. One of the Life Orien-
tation teachers stated that there had not been
any monitoring from the Department of Educa-
tion for the past three years that she had been
teaching Life Orientation; in that time, the sub-
ject advisor had never visited her.

The Department of Education officials and
school principals are supposed to visit schools
and classes to monitor how Life Orientation is
being implemented (Sayed 2004). In most of the
selected schools in the Fort Beaufort District,
this appears not to be the case. The principal
has a great task to monitor all the school’s sys-
tems, from distribution of resources and their
use, to monitoring itself (Lupton 2005). Panday
(2007) accepts that Life Orientation implementa-
tion has to be monitored and supported; that is,
it has to be supervised by principals and depart-
ment officials or inspectors. She acknowledges
that the word “supervision” is closely related to
curriculum implementation. According to Pan-
day (2007), it is not only the manner of teaching

which needs to be monitored, but also the con-
tent that is actually being addressed which has
to be supervised as well.

Hellinger (2003) shares the same view as Sig-
ilai and Bett (2013) when he postulates that mon-
itoring involves principals looking at teachers’
weekly plans and learning objectives, and the
plans teachers are working towards. These in-
clude examining samples of learners’ work, visit-
ing classrooms, observing the implementation
of teaching, learning and curricula policies, re-
viewing learners’ assessment information and
evaluating learners, class and school levels of
performance and progress. Zepeda (2006) affirms
that teaching is the primary work of teachers,
and it should be the centre for in-class assess-
ment of teaching and learning for teachers and
learners. This is important for schools if the cur-
riculum is to be implemented according to its
objectives.

CONCLUSION

This paper revealed that the majority of the
teachers agreed that the support they received
from their principals was adequate. The support
mechanisms from the district officials were indi-
cated to be in form of funds, advice, materials,
information, workshops and training, and course
moderation.

However, the majority of the participants stat-
ed that the support from the Department of Edu-
cation was not adequate because the Depart-
ment’s subject advisors did not visit Life Orien-
tation classes for supervision frequently enough
to be in touch with the practical realities of Life
Orientation curriculum implementation, or to as-
sess the situation on the ground and support
the teachers. In some cases, principals were also
found to be wanting in the area of support in the
form of actual class visitation.

Some of the teachers seemed to contradict
themselves in saying that they received ade-
quate support from their principals, only to say,
later in the interview, that the principals did not
support and monitor the classroom teaching of
Life Orientation. These teachers appeared to be
covering up for their principals, while they were
ready to point accusing fingers at the depart-
ment officials for the inadequacy of their sup-
port and monitoring in Life Orientation. It ap-
peared that department officials and some school
principals alike were themselves not taking Life
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Orientation seriously by giving Life Orientation
a low status among the other learning areas.

Interviews with the principals revealed that
in some cases they did not monitor the teaching
of Life Orientation, either because the school
was small and understaffed, or because of the
trust the principal had in the Life Orientation
teacher. The Departmental expectation is that
monitoring should be done once per term. Even
this frequency appeared to be inadequate for
inexperienced and untrained Life Orientation
teachers, who need consistent monitoring and
support because of the challenges they face.

The methods used by department officials
to monitor the implementation of Life Orienta-
tion were given as course moderation meetings
(often in clusters of schools), examining teach-
ers and learners’ portfolios, and, when they hap-
pen, school visits. Some of the participants
agreed that the monitoring strategies were ben-
eficial, while others disagreed that they were not
because they were not employed often enough.
It may be argued from the information gathered
that many of the schools in this paper lack ade-
quate monitoring and support.

RECOMMENDATIONS

     In light of these findings, it is recommend-
ed that department officials, subject advisors
and school principals should monitor and sup-
port the Life Orientation activities in schools to
observe firsthand the implementation of the Life
Orientation curriculum. In addition, visits to
schools should be regular, as this alone would
help with monitoring and supporting the imple-
mentation of the curriculum. Teachers should
furthermore be given written feedback to help
them reflect on their areas of strengths and weak-
nesses. Finally, class visits should be encour-
aged to allow the monitoring and support that is
needed by teachers.
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